Examination of Texts of Secondary School Turkish Schoolbooks in Terms of Constructivism Approach  by Epçaçan, Cahit
 Procedia - Social and Behavioral Sciences  116 ( 2014 )  5105 – 5114 
1877-0428 © 2013 The Authors. Published by Elsevier Ltd.
Selection and/or peer-review under responsibility of Academic World Education and Research Center.
doi: 10.1016/j.sbspro.2014.01.1082 
ScienceDirect
5th World Conference on Educational Sciences - WCES 2013 
Examination of texts of secondary school turkish schoolbooks in 
terms of constructivism approach 
    Cahit Epçaçan *  
University of Siirt, Faculty of Education, Siirt, Turkey  
Abstract 
The language is one of the most basic instruments in using the basic language skills and thinking strategies that the individual 
will use lifelong to establish a healthy communication with surroundings during his/her self-development process. This basic 
instrument is practiced on the mother tongue axis. The Turkish lesson in our country is also in key position to develop the basic 
language skills and thinking skills. Language teaching is practiced via the texts. So this makes the features of texts involved in 
Turkish schoolbooks much more important. “The texts are instruments one each to develop the language, intellectual, social, and 
intellectual independency skills in Turkish teaching.” (Güneş, 2009, p. 16). The constructivism approach explains how this 
instrument is required to be used within the frame of its assumptions. In this study the texts in Turkish schoolbooks of 5th class in 
secondary schools are intended to be examined in terms of constructivism approach. In the study eight texts are selected from the 
Turkish schoolbook of 5th class with a qualitative approach and these texts are examined in terms of features of constructivism. 
The study performed is considered to be a guide to select texts for the Turkish schoolbooks. 
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1. Introduction 
The importance of language training has also been increased in modern-day education which the lifelong 
learning, thinking skills, and basic language skills become important. The language is one of the most basic 
instruments in using the basic language skills and thinking strategies that the individual will use lifelong to establish 
a healthy communication with surroundings during his/her self-development process. The skills of individuals to 
generate ideas and express these ideas develop as their language skills develop. As a result the researches conducted 
confirm these facts, it is started that the new approaches for language education in new programs have been adopted. 
New education programs have been created in line with these perceptions. In Turkey new programs which are 
compatible with the modern perceptions were prepared in 2005 and 2006. One of the new programs prepared is the 
Turkish Teaching Program. Nowadays since the language teaching is much more paid attention than the past, the 
language teaching underlies for all other fields, and the importance of language is understood to hand the cultural 
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elements of the community down the next generations the importance of Turkish teaching has also increased. In this 
sense the Turkish Teaching program has been the subject of a wide variety of researches. It is emphasized that the 
main approach of the program is the constructivism in both the studies relevant to the program and the Examination 
and Assessment Report for New Teaching Programs. In Turkish Teaching Program “It is aimed that the individuals 
who comprehend what they listen, watch, and read, state their ideas and dreams, think critically and creatively, take 
responsibilities, are entrepreneur, adaptable with their environment, sensitive to the national values, make a habit 
of researching, investigating, criticizing, and interpreting with reference to the case, situation and their fund of 
knowledge, and have a aesthetical pleasure.” (Milli Eğitim Bakanlığı (“Ministry of National Education”) [MEB], 
2005, p. 11). The premises of constructive approach are used as base for practicing these objectives. The 
constructive approach in Turkish Teaching Program is expressed as that “The teaching strategies and learning 
experiences to be used should be lead with the constructive learning approach and the learning environment and 
teaching strategies should reflect the notion of constructive and active learning process so that the students can gain 
the acquisition specified in the program.” (MEB, 2005) There have been a wide variety of definitions with respect o 
the constructive approach. A few prominent of these definitions are included in this study. 
“The constructivism in the abstract is the name of an approach which aims to explain how people learn and is a 
concept related to the epistemology in philosophical terms... If the concept is broached much it expresses the 
thinking of learners to construct the information for them.” (Aslan, 2007, p. 46). The constructivism is defined as a 
distinct approach which “distinguish the conventional relationship between information and fact” (Hayes and 
Oppenheim, 1997, p.20, cited by Gültekin, Karadağ & Yılmaz, 2007). 
“Constructivism, in other words constructing the information, appears as a concept related with the nature of 
information. The constructivism is a theory related with the information and learning, not related with the teaching 
and it is based on establishing the information at the beginning.” (Demirel, 2006, p. 157).  “The constructivism is a 
learning theory which suggests that the information is not acquired passively through the senses on the contrary it is 
constructed and generated by the learners.” (Ün Açıkgöz, 2005:60-61, cited by Arslan, Orhan & Kırbaş, 2010). 
“The constructive learning approach sets forth that the individual constructs the information actively on his/her 
mind by himself/herself. Although the constructivism is a theory regarding how the information is acquired, it is 
quite successful in comprehending and interpreting the learning-teaching experiences as well.” (MEB, 2005, p. 17). 
“The constructive theory includes the processes of establishing connections with the individual's own experience, 
observation, intellectual thinking, and information acquired. In course of constructing the information the individual 
tries to create a meaning regarding the information in his/her mind and to internalize the meaning he/she has 
created.” (Aydın & Balım, 2006, p. 3).  
Any further definitions can be listed such as these however it is not possible for us to provide all of them. Yet 
when definitions given are examined it will be recognized that the concept of learning comes into prominence. 
  It is important how individuals learn and how they acquire the information in the constructivism which is 
basically an information theory. 
 In constructivism, the learning is at the forefront, not teaching. 
 In constructivism, the acquisition of information by the individuals is in question, not the presentation of 
information. 
It is acknowledge the constructivism is adopted by Giambattista Vico in 18th century for the first time. However 
“The development of constructivism is practices as a result of studies of researches such as Piaje, Vygotsky, Bruner, 
Ausubel, and Von Glasersfeld etc. who come to the forefront in the second half of the 20th century.” (Açıkgöz, 2003: 
60, cited by Akpınar, 2010). The practicing of the constructivism to the education corresponds to the 1980s. 
Although a great many types of constructivism are mentioned in the education field, the social and cognitive 
constructivism come into prominence much. 
In the cognitive constructivism which was suggested by J. Piaget the “scheme, concept, and structure” concepts 
regarding the nature of information are used. Some reflects of the cognitive constructivism on the education can be 
listed as follows (Demirel, 2006): 
 Considering the development levels of target group while their education programs are prepared. 
 Giving opportunity to the students for applying the actions that are required to achieve the objectives. 
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 Presenting alternative educative experiences for development the thinking skills of students. 
 Encouraging the presentation of curiosity for knowing existing in students. 
 Not emphasizing the mistakes, researching the reasons of mistakes. 
 Considering the readiness levels of the students. 
Another prominent constructive approach in education applications is the socio-cultural constructivism practiced 
by Vygotsky. Vygotsky dealt with how the “language”, “thinking”, “perception”, “interest”, and “memory” which 
are five basic cognitive functions develop (Demirel, 2006). Demirel (2006) lists the reflections of socio-cultural 
constructivism of Vygotsky who sought an answer how the individuals learn, on education as follows:  
 The observational learning is at the forefront and the students learn by internalizing what they see around. 
 The teachers are counselors who support and guide the students. 
 Four stages are applied in skill acquisition of the students. These are: exampling and explaining, simulating the 
example given by the students, not intervening by teacher no longer while the students practice the given 
example, and giving enough chance to the students for applying the example. 
 Validation internal concepts by confronting the students with the scientific concepts. 
 Developing the language skills of the students since the language is an important element of developing and 
conveying the ideas. 
When these articles are considered the readiness levels of individuals in constructivism carry importance for 
constructing the individual development and learning by the learner, providing educative experience for the learners, 
and practicing the learning. These form a basis of taking shape of nowadays’ education systems. In constructivism it 
should also be respond to what the learning deemed to be constructed by the learner means. According to this theory 
“Learning is a process generating in the individual's mind; learning is a process, not a result. The information 
cannot be kept by transporting exactly to human mind. The human mind is not an empty storehouse where all 
information is kept. Learning is that the learners create meaning from their ideas according their personal 
characteristics. In this sense learning is the process of constructing the meaning by correlating between new and old 
information and experience.” (Akpınar, 2010, p. 17). So “The constructive approach considers the learning as an 
active process which the individual creates and constructs new meanings in his/her mind by integrating the 
preliminary information with the new information.” (Güneş, 2009, p. 5). In other words according to this theory 
“Learning is not storing up and memorizing of the information, it is related with thinking and analyzing.” (Deniz, 
Korkmaz & Deniz, 2008, p. 386). The learning in constructive approach can be defined as the process of creating 
new cognitive structures with reference to existing information. The individuals are responsible for their own 
learning processes and create new meanings with reference to their experiences. In constructive learning the learner 
and teacher roles become different as well. 
In constructive learning the teacher is taken over the responsibility of being a counselor who is guiding for the 
learning processes of students not conveying the information directly to the students. The teacher roles in 
constructive approach are listed as follows by Akpınar (2010). In constructivism it is determined a teacher role 
which:  
 Supports the student and respects his/her freedom, 
 Uses the educative materials he/she has more functional, 
 Adopts the constructive approach and shapes his/her studies based on this approach, 
 Makes researches about the students and establishes good communications with them, 
 Provides thinking skills for the students with open-ended questions and applies the principles and rules in 
asking questions, 
 Assists the students to gain new perceptions with various educative activities in matters which the students are 
faced with dilemma. 
The role of student in the constructivism is to take over the responsibility of teacher. In addition to this the 
followings are the expected behaviors from the students: 
 They are active receiver in the learning environment. 
 The students learn by integrating the existing information with the new information they have acquired. 
 They can decide by selecting the information they need and creating hypotheses. 
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 They can use the thinking styles and contribute their learning processes with their questions. 
 They can establish healthy dialogues with their environment and teachers. 
The student roles in constructive approach are listed as follows by Akpınar (2010). The student: 
 Can join the class activities, 
 Can establish empathic communications with his/her teachers and friends, 
 Should be aware of his/her perceptions and senses and can criticize in this matter, 
 Can know himself/herself, 
 Can make choices regarding the educative content. 
There is also learning underlying the teacher and student perceptions of the constructivism theory and the 
purpose of the learning is to maximize the cognitive capacities of learning individuals. “In this learning-centered 
approach the language and intellectual skills are intended to be maximized.” (Güneş, 2009, p. 2). In order to 
maximize the language and intellectual skills the language teaching has come into prominence much more than 
before. The constructivism has been adopted as a basic approach in the Turkish Teaching Program issued in 2005-
2006 in Turkey. “According to the constructive approach the purpose of the grammar teaching is considered as the 
communication, interaction and conception with language and intellectual skills. So the grammar teaching is 
considered as a means to develop various skills, not an objective. Grammar teaching is emphasized to be useful, 
explicit, and functional and the listening, speaking, reading, and writing skills are emphasized to be developed.” 
(Roland, 2005, Bentolila, 2006, cited by Güneş, 2009, p. 16). The basic skills specified in the Turkish Teaching 
Program in Turkish teaching are the reflections of the constructivism approach. 
The basic skills expected to be attained in the Turkish Teaching Program are as follows: 
 “Critical thinking, 
 Creative thinking, 
 Communication, 
 Researching-investigating, 
 Problem solving skill, 
 Using information technologies, 
 Entrepreneurship, 
 Using the Turkish language correctly, nicely, and effectively” (MEB, 2005, p. 14). 
The language teaching perception of the constructivism approach is at the key position in practicing such basic 
skills. “Learning includes the language and the language affects the learning. The researchers have emphasized that 
the people speak to themselves while learning. According to Vygotsky, language and learning are inseparably 
connected to each other.” (Arslan, 2007, p. 50). “The texts are instruments one each to develop the language, 
intellectual, social, and intellectual independency skills in Turkish teaching.” The texts should be used to teach some 
skills to the students. According to the constructive approach the text should not be the objective, having the 
students scrutinize the texts and memorize information within it should be sought.” (Güneş, 2009, p. 16). As it is 
seen the objective in Turkish teaching is to provide the basic language skills to the students as well as to provide the 
thinking skills. Baloğlu, Yüksel, and Karadağ (2010) have explained the constructive thinking styles in their study 
they have done: 
 Global Thinking: It includes the behaviors of problem solving, having ideational flexibility, and accepting 
him/her and others as are. 
 Sentimental Coping: It includes the behaviors of avoiding the pessimist thoughts and accepting the mistakes 
made. 
 Behavioral Coping: It includes the behaviors of thinking positively and optimistically and seeking the 
correction ways for the mistakes made. 
Both the thinking skills specified herein and the basic skills provided in the Turkish Teaching Program are 
directly related to the language teaching. Accordingly “The objectives of Turkish teaching are determined as the 
development of language, intellectual, social, communication, learning, and intellectual independency skills… On 
the other hand according to the constructive approach comprehension and generation (expression) skills are 
developed in every learning field. That is to say, both comprehension and generation (expression) skills are 
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developed in all listening, speaking, reading, writing, visual reading, visual presenting, and learning fields.” 
(Güneş, 2009, p. 6-8). The development of learning fields is carried out thorough the texts examined within the 
frame of thematic approach in the Turkish Teaching Program in 2005. “According to the constructive approach the 
learning-teaching process of Turkish teaching is discussed in five stages: preparation, comprehension, text-based 
learning, self expression, and assessment and evaluation.” (Güneş, 2009, p. 18). In practicing the text-based learning 
it makes the content of texts in the Turkish schoolbooks important. These texts should have the features to provide 
developing both language skills and thinking skills. In the Turkish Teaching Program it is stated that “The text 
samples which are suitable for student’s level and are read by the student with pleasure are required to be presented 
and processed in the manner that the reading is caused to be loved and enjoyed by the students in order to make the 
linguistic performance difference between the scientific writings and poetical and artistic texts perceived and 
provide the concepts that they contain.” (MEB, 2005, p. 6). The statement among these phrases of providing the 
concepts in the content of texts for the students is remarkable. This has brought forward the idea of examination of 
contents of texts in Turkish schoolbooks. So in this study it is intended to examine the texts in Turkish schoolbooks 
of 5th class in secondary school in terms of constructive approach. 
 
2. Method 
In this study one text among eight themes in Turkish schoolbook from Ada publishing of 5th class in secondary 
school has been selected. When selecting the texts the following features are considered:  
 They are the texts between 1-3 pages long 
 They are the narrative texts 
 They are to be such as to develop the thinking skills 
In this study the document analysis and content analysis are conducts by using a qualitative approach. The texts 
selected in this study are examined in terms of the features of the constructive analysis specified by MEB (2005). 
These features are given as numbered list below. The texts are to be matched with the numbers given. The meanings 
which the phrases in the text gain within the context are considered. 
1. “It places emphasis on learning, not teaching. 
2. The learner supports and acknowledges its autonomy and initiative. 
3. It regards the learners as beings with will and objective. 
4. It considers the learning as a process. 
5. It supports the learner to research. 
6. It confirms the critical role of experience in the learning. 
7. It supports the natural curiosity of the learners. 
8. It takes account of the intellectual model of the learners. 
9. It emphasizes the comprehension while assessing the performance and learner. 
10. It regards itself within the principles of cognitive theory. 
11. It benefits from the cognitive terminology such as project, create, and analyze. 
12. It considers “how” the learner learns. 
13. It supports the learner to be in communications with the other learners and student. 
14. It supports the learning together. 
15. It incorporates the learner into their situations in the real world. 
16. It place emphasis the context that the learning is practiced. 
17. It takes into consideration the beliefs and attitudes of the learner. 
18. It provides opportunity to the learners to generate new information and infer from the real experiences.” 
(Ministry of National Education [MEB], 2005, p. 11). 
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3. Finings 
 
 
Table 1. 
The phrases derived from the text called “Aslında Hepimiz Zekiyiz” (“In Fact All of Us are 
Intelligent”) 
The features of the 
constructivism 
1- New findings were obtained in the matter of learning. According to these findings there were eight 
different dimensions of human intelligence. p. 14. 1, 2, 8, 10 
2- The intelligence can be set forth in several ways. p. 15. 12, 8 
3- As well as all of the intelligence types can be involved in a human, some of them can be more 
dominant. It is what reveals our individual differences. p. 15 2, 12, 16 
4- Our different intelligence dimensions work independent or together sometimes. p. 15.  13, 14 
5- We set our multiple skills to work while producing solutions for the problems we face in our daily 
life. p. 15. 10, 15 
6- Which kind of our intelligence we use together while painting, describing an address to someone, 
playing computer games? p. 15. 8, 12 
7- We can make an effort to strengthen our other aspects without ignoring our strengths. p. 16. 2, 12, 8 
8- We can plan the things we want to learn in line with our interest by trying to learn ourselves. p. 16. 8, 12, 16 
9- For example we can learn a matter we need to learn in the class much easier by making it game or 
writing a poem about it. p. 16 2, 6, 8, 12, 16 
10- Planning our experience according to our individual features will make us happier. p. 16 2, 8 
  
There were the phrases regarding the 9 articles of the features of constructive learning approach in the first text 
called Aslında Hepimiz Zekiyiz (“In Fact All of Us are Intelligent”) of Birey ve Toplum (“Individual and 
Community”) theme in Turkish schoolbook. 
 
Table 2 
The phrases derived from the text called “Dağdelenoğlu” The features of the 
constructivism 
1- Every soldier knew that stepping back meant that the entire homeland would lose. p. 26 13, 14, 17, 18 
2- Our soldiers are battling along Sakarya. God knows, their foodstuff is insufficient. p. 26. 13, 14 
3- The soldiers stand up to the enemy should have been there. Ah, how he would be glad if he had reach 
there! p. 27  3 
4- “Come on Dağdelenoğlu, eat a pita. Just a pit more or less, so what? p.27 3, 17 
5- If he had made a bit more effort he would have reached to the top. p. 27 3, 17 
6- No way! These are pita of the shooting soldiers! p. 29 17 
7- “Never mind, what about a pita? Look, it smells so sweet. Let’s open up the sack and have one each.” 
he said. p. 29. 2, 6, 12 
8- I will get out! I don’t get in your car! You ask for soldiers’ pita! p. 30. 2, 13, 17, 18 
9- If you were Mustafa Kemal Pasha, have you ever ask for the shooting soldiers’ pita? p. 30. 2, 3, 17, 18 
10- “See?” he asked. “That’s why we will win this war.” p. 30 3, 6, 13, 17, 18 
  
There were the phrases regarding the 8 articles of the features of constructive learning approach in the first text 
called “Dağdelenoğlu” of “Atatürk” theme in Turkish schoolbook. 
 
Table 3 
The phrases derived from the text called “Gaziantep’ten İstanbul’a Yolculuk” (“Travelling 
from Gaziantep to İstanbul”) The features of the constructivism 
1- I hated leaving from Antep but my parents had the right to rest somewhat. p. 48. 3, 17 
2- He took off his beads and prayed and shouted “Oh, oh!” halting his prayer when the ship swung. 
p. 49 13, 15, 17, 18 
3- “Don’t be afraid! The people of Antep do not afraid!” I told to myself. p. 50. 6, 13, 15, 17 
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There were the phrases regarding the 6 articles of the features of constructive learning approach in the first text 
called “Gaziantep’ten İstanbul’a Yolculuk” (“Travelling from Gaziantep to İstanbul”) of “Güzel Ülkem Türkiye” 
(“My Beautiful Country Turkey”) theme in Turkish schoolbook. 
 
 
Table 4 
The phrases derived from the text called “Düşler ve Teknoloji” (“Imaginations and Technology”) The features of the constructivism 
1- “Having imagination is more important than having information.” p. 58. 8, 12 
2- The children who are educated with the methods developing the imagination so creativity can benefit 
these skills further. Because the importance of individuals who can think creatively, solve problems, and 
have wide imagination is well understood nowadays when the science knows no bounds. p. 58 
1, 4, 7, 8, 10 
3- So they are the androids of which the features are overrated. p. 59 17 
4- But the imagination knows no bounds. p. 60 5, 7, 11, 
Well, what will be the contributions of these androids which the scientists try to develop to our daily 
lives? Let’s imagine: p. 61 5, 7, 11 
Who knows, what about it falls to you perhaps? p. 61 5, 7, 14, 15 
  
There were the phrases regarding the 11 articles of the features of constructive learning approach in the first text 
called “Düşler ve Teknoloji” (“Imaginations and Technology”) of “Hayal Gücü” (“Imagination”) theme in Turkish 
schoolbook. 
 
Table 5 
The phrases derived from the text called “Bankamatik Kursu Açan Yok mu? (“Anyone 
Opens a Cash-point Course?”) The features of the constructivism 
1- Whereas there was the device called video for 20 years in the house of those who give 
advices. p. 83 18 
2- Actually I was apt at the technology by the technology is not apt at me! Therefore the 
problem occurs regardless of which technology enters my life. p. 83. 17 
3- The young people are at the computer all the time. p.83. 6 
4- I catch up on one of my friends. “Let’s have walk.” I said and have him/her pass near to the 
ATM machine. Then I started to chat by asking “How does this work then?” question and I 
have the cash drawing process told. p. 84. 
5, 7, 8, 13, 14, 18 
5- Later a sense of courage came. I inserted my card so that “the arrow direction faces inside” 
and pressed on the “ENTRANCE” button. p. 84. 2, 6, 15, 16, 18 
6- What would I see when stopped by to the accounting on the following day to take the card? 
There were friends as much as possible at my age. p. 84. 6, 16 
7- When the immediate system put into use your card is swallowed by ATM machine and you 
cannot draw money. But I did not give up the struggle, I will get used to this. p. 84. 2, 3, 4, 6, 8, 15, 18 
  
There were the phrases regarding the 15 articles of the features of constructive learning approach in the first text 
called “Bankamatik Kursu Açan Yok mu?” (“Anyone Opens a Cash-point Course?”) of “Yenilikler ve Gelişmeler” 
(“Innovations and Developments”) theme in Turkish schoolbook. 
 
Table 6 
The phrases derived from the text called “Rüzgârın Öyküsü” (“Tale of the Wind”) The features of the constructivism 
1- “Where can I find such kind of clouds?” he thought. p. 98. 2, 3, 5 
2- He was working just like a saying that “He is a child like fire!” p. 98. 17, 18 
3- You know that three out of four of the world surrounded by seas. Tell him what I said. p. 99 14 
4- It caught and took along a balloon of a child, laundries poorly pinned up, and leaves of trees. p. 99.  6, 14. 
5- Whereas it is land under the seas. The lands comprise the seas like bowls. p. 100. 5, 10, 11 
6- But today his work was urgent. Besides the wind forgot counting the clouds and took them overmuch. 
p. 100. 2, 13 
7- The wind slowed down. As the cold weather did its job carefully it began to rain on the field 
delightfully. p. 100. 13, 14 
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There were the phrases regarding the 10 articles of the features of constructive learning approach in the first text 
called “Rüzgârın Öyküsü” (“Tale of the Wind”) of “Dünyamız ve Uzay” (“Our World and Space”) theme in Turkish 
schoolbook. 
Table 7 
The phrases derived from the text called “Çocukluğumdaki Bayramlar” (“Feasts in My 
Childhood”) The features of the constructivism 
1- When the Feast of Sacrifice or Feast of Ramadan came, my mother held my hand and took me to 
the cloth trader. p. 112. 17 
2- I loved the Feast of Sacrifice a bit more than the Feast of Ramadan. p. 113. 2, 6, 17 
3- We got up before the sunrise on feast days. p. 114. 6, 17 
4- As soon as he turned back the congratulation ceremony began at home. 6, 13, 17 
5- Karagöz was also a part of the “feast ceremony” it must have been seen absolutely. p. 116. 6, 17, 18 
6- In the following day my mother and father took me to their visits. p. 116. 6, 17 
  
There were the phrases regarding the 5 articles of the features of constructive learning approach in the first text 
called “Çocukluğumdaki Bayramlar” (“Feasts in My Childhood”) of “Değerlerimiz” (“Our Values”) theme in 
Turkish schoolbook. 
 
Table 8 
The phrases derived from the text called “Babamdan Öğrendiklerim” (“Things I Learned 
from My Father”) The features of the constructivism 
He tried to learn me the environment with the words such as “Look!”, “See?”, “Appreciate!”, and 
“Enjoy!”. p. 132. 5, 7, 13, 14 
My father has given the best example of this in the garden around our house. p. 132. 6, 15, 16, 18 
Passers-by often stop and appreciate my father since he beautifies the neighborhood. p. 132. 6, 16, 18 
I was watering the flowers which were cared by him. He gave me information about the flowers 
in the meantime. p. 132. 4, 6, 13, 14, 15, 18 
He made a garden by fighting against the wind, non-drawing clayed soil, and bugs. p. 133. 3, 15, 18 
His success became noticeable over the years. p. 133. 4, 6, 9, 15, 18 
“God always shows better days to the one who sows, plants, and cultivates. p. 134. 3, 6, 17, 18 
I cannot tell you the taste when crispy fresh carrots and crusty fresh green beans are eaten as raw. 
p. 134. 4, 6, 15, 16, 18 
I was grown like a part of his garden with its flowers, trees etc. p. 134. 1, 4, 6, 9, 13, 14, 15, 16, 18 
The experiences I obtained by working with him in the garden connected me to the nature with 
unbreakable ties. p. 134. 1, 4, 6, 9, 18 
My father taught me how to contribute the miracle called life along with the responsibility of 
protection of beauties in the world. p. 134. 1, 3, 6, 13, 14, 15, 17, 18 
  
There were the phrases regarding the 14 articles of the features of constructive learning approach in the first text 
called “Babamdan Öğrendiklerim” (“Things I Learned from My Father”) of “Sağlık ve Çevre” (“Health and 
Environment”) theme in Turkish schoolbook. 
The texts called “Aslında Hepimiz Zekiyiz, Dağdelenoğlu, Gaziantep’ten İstanbul’a Yolculuk, Düşler ve 
Teknoloji, Bankamatik Kursu Açan Yok mu? Rüzgârın Öyküsü, Çocukluğumdaki Bayramlar, Babamdan 
Öğrendiklerim” from the Turkish schoolbook of 5th class are examined in terms of the features of the constructivism 
that is the basic approach of the Turkish Teaching Program. The frequencies of the relevant articles of the 
examination are shown at below. 
 
Table 9 
Use frequency of the articles 
Articles Frequency Articles Frequency 
1 5 11 3 
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2 13 12 8 
3 12 13 15 
4 5 14 12 
5 7 15 9 
6 23 16 9 
7 6 17 21 
8 11 18 21 
9 3   
10 4   
    
When the table is studied the 6th article has the most frequency. The article 6: “It confirms the critical role of 
experience in the learning” is matched with 23 distinct phrases. The article 17: “It takes into consideration the 
beliefs and attitudes of the learner” and the article 18: “It provides opportunity to the learners to generate new 
information and infer from the real experiences” follow the 6th articles as they are matched with 21 distinct phrases. 
When the table is studied the articles which have the least frequency with 3 phrases are the article 9: “It emphasizes 
the comprehension while assessing the performance and learner” and the article 11: “It benefits from the cognitive 
terminology such as project, create, and analyze”. Among the texts examined there were phrases regarding 15 
distinct articles in the text called “Bankamatik Kursu Açan Yok mu?” And there were phrases regarding 5 distinct 
articles in the text called “Çocukluğumdaki Bayramlar”. 
 
4. Conclusion and suggestions 
“It is a known fact that it is not possible to provide language skills in the capacity of passive listener in Turkish 
classes. It is required to meet our students with the literary texts where the language finds its best statement and 
provide them read with pleasure in order to cause them to love our language and adopt our culture.” (MEB, 2005. p. 
5). In this study the texts in the Turkish schoolbook of 5th class are assessed according to the features of the 
constructivism philosophy in terms of content. In the texts selected for the assessment there were phrases with 
reference to the features of constructivism approach in general. This also indicates that the text selection was based 
on the constructive approach.  
In the teaching programs recently constructed the learning by practice and experience has become prominent and 
this is also considered as the reflection of the constructivism approach on the education. In the study the article 6: “It 
confirms the critical role of experience in the learning” comes to the forefront much in the texts examined. It is 
emphasized in this article that the learning is performed as a result of the experiences of the individuals. The 
reference of this article can be adopted by the student in direct proportion to providing the content of the texts to the 
student.  
When the texts are examined the phrases regarding the article 17: “It takes into consideration the beliefs and 
attitudes of the learner” and article 18: “It provides opportunity to the learners to generate new information and infer 
from the real experiences” are involved much. In the 17th article the individual distinctness of the learner is brought 
into the forefront. And this indicates that the thesis of constructivism which the learning is performed by the 
experiences of learner reflects on the texts. In the 18th article the idea that the learner learns by his/her own 
experiences becomes prominent and it verifies the thesis which the learning can be practices by texts in language 
teaching.  
The article which least corresponds to the phrases in the texts is “It places emphasis on learning, not teaching”. 
This indicates us that the teaching-based mentality of the past could not be broken much in the content of the texts. 
One of the articles which least corresponds to the phrases in the texts is “It emphasizes the comprehension while 
assessing the performance and learner”. The assessment subject is the most criticized aspect of the end programs by 
the teachers. In this sense it is meaningful that this article merely corresponds with the phrases. 
It can said that the texts selected as a result of this study carry the tracks of the constructivism in general terms 
and the language skills and thinking strategies of the students can be developed through these texts.  
Another study in this manner can be applied for examining the texts in Turkish schoolbooks of 6th, 7th, and 8th 
classes. Such studies can contribute the selection of texts for the schoolbooks. The texts can be used as instruments 
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for the individuals to teach them how to learn, be responsible for their own learning, and develop the learning 
together.  
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